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Question 1
When it comes to school success, it is indisputable that school curriculums need to be implemented in the right way. Thus, there exists a great challenge for the individuals who are in charge of spearheading the implementation of the school curriculum to choose the right institutions in addressing the issue. Furthermore, adopting the most appropriate communication process will help to go along well with each and every stakeholder involved. Finally, in an attempt to support the collaboration throughout the entire community, all the steps to be followed, attempts to support the faculty in ensuring high-level students learning and monitoring the teaching strategies must be handled with great consideration or else ruin the whole process.
The context for the Educational System
Teachers training college is the appropriate type of institution to use when handling matters concerning school curriculum implementation. The size of the population to handle should range in between 2000 to 5000 which is a manageable size. The location of the institution to handle must be specifically located in California as it forms one of the places that have had issues with school curriculum implementation. It has been said earlier that within a population of 1000 teacher graduates, only 100 of them can implement the existing school curriculum appropriately (Forman et al., 2013). For that reason, this becomes a clear indication that the issue needs much attention starting now.
Appropriate Communication Process to Use with each Group of Stakeholders and Supporting Collaboration throughout this Community
The communication process I will use with each group of stakeholders is the reporting. Although reporting has been underestimated in the past few years it is one of the communication processes that aims to fulfill two main purposes. According to Coombs (2014), one of the purposes of reporting is to show how the implementation of the school, the curriculum will be undertaken. This will be very important as the leader who has been selected to spearhead the school curriculum implementation. For that reason, I will have to come up with reports and schedules to show the direction as well as the progress of the same. Giving each group of stakeholders a copy of the same will help to keep each and every one of them at toes of what is taking place now and then. Reporting is one of the types of communication processes that have been disregarded but it is very useful and thus one cannot avoid reports more so in such a delicate matter in hand to be implemented (Komendantova et al., 2014). As a leader to spearhead the communication with each group of the stakeholders I have the responsibility of pushing the relevant information to all the recipients who in my case are personnel, parents and larger stakeholders of the community.
In the attempt to support collaboration throughout this community, there exist four crucial steps that am supposed to take. One of the steps to take is to keenly analyze the stakeholders. By keenly analyzing the stakeholders, it will be now easier to adopt the best strategies to communicate and engage with each group. According to McCaleb (2013), defining the purpose of the whole process is also crucial towards its success. Secondly, defining the purpose of the activity being carried out is also as important as well. In our case, the purpose is to implement the school curriculum and hence should be made clear to each and every stakeholder involved. As a result, the process will be more meaningful since the engagement process will have been improved. Another step to take in supporting the collaboration of the community is to identify the available tools for all the existing stakeholders. When it comes to choosing the very critical tools in supporting the collaboration of the community, it is important to make every one of them aware of how the tools are going to fulfill the purpose of the process which is to implement the school curriculum (Dougherty, 2013). The fourth step which the last step in supporting collaboration throughout the community is to choose the most appropriate methods as well as technologies to enable the process to be undertaken incompletion. It is important to note that all those tools that are expensive and not necessary in the process should not be considered at all.
How to Assist and Support the Faculty in Ensuring a High Level of Student Learning
I will assist and support the faculty to ensure a high level of student learning through increasing the instructor-student contact. According to DeMonte (2013), encouraging instructor-student contact helps the students to deal with the daily challenges they encounter during the learning process easily. On the other hand, supporting the faculty in turns encourages the learners to think more wisely of their future plans an also their own goals as well. Encouraging good practice in the faculty as a way to encourage cooperation among the students is another way that will ensure a high level of student learning (Venezia & Jaeger, 2013). Good learning as we know is achieved when cooperation and spirit of teamwork are in place as learners cooperating with others tends to increase involvement in learning. Consequently, giving prompt feedback will be another way to support the faculty as a way to ensure high-level student learning. This is true since giving appropriate feedback at the right time will encourage students as well as the faculty members to work for the main goal.
How to Monitor and Evaluate the Use of Appropriate Teaching Strategies
According to Posavac (2015), monitoring and evaluating the use of appropriate teaching strategies being used is a very crucial process. One way that I will use to monitor and evaluate the use of appropriate teaching strategies that ensure positive and engaging learning environments is through holding discussions at collegiate meetings that will aim at looking at the class progress. Also, regular sampling will be of use in doing the same as it tends to put much emphasis on the quality of the student's response. Consequently, use of cross marking will be of help in monitoring the teaching strategies and also evaluating them as it helps in calibrating the assessments (Feuer et al., 2013). Another way I will use to monitor and evaluate the teaching strategies used is through the analysis of SQO results and also the subsequent professional discussions. Also, use of questionnaires to measure student’s feedback will be of use in monitoring and evaluating the teaching strategies being used.
In summation, when handling issues pertaining school curriculum implementation, it is worth to choose the right context, the right communication process, give support for collaboration in the community, support the faculty in ensuring high-level students learning and monitor the teaching strategies. All these help in successful school curriculum implementation as well as expecting positive impacts from the same. By doing such, the quality of the education level in our country will have been lifted to a great extent.


Question 2
Student Retention in Third or Eighth Grade
Much debate has been there on the topic whether students who have reading difficulties should be restricted to progress to the next grade. This aspect has led to the rise of intensive research to distinguish whether indeed the practice is beneficial to the students or not. Despite the issue of student’s retention being controversial, am more than justified beyond doubts that the practice should be appraised since it gives them an additional year of instruction, catch up with the rest and impact the school and the community positively.
Concerning the controversial and potentially life-changing decisions for students wanting to be promoted out of third or eighth grade beginning in 2014, I believe that the students being restricted to progress to either the third or eighth grade stand to benefit from the additional year of instruction. According to Schwerdt et al. (2017), an additional year of instruction is very important as it takes into consideration that the students in these grades can read proficiently before they progress to the next grade. This has been clarified by the research undertaken in the past proving that those children who fail to reach their target academically are often left behind mostly when their classes and peers progress from ‘learning to read’ to ‘reading to learn’. Although retention is not only the main instrument that can be taken on students of either third grade or eighth grade to enhance their reading, intensive interventions such as pulling the struggling students in reading out of the small group tutorials or out of class help (Claesens & Engel, 2013). However, use of retention instrument to students who are lagging behind in reading well is accompanied with some of the challenges such as dropping out of school, increased bullying from peers and also a high possibility of the victim behavior. Nevertheless, retaining the students in the current grades ends up improving their grade-level skills when compared to those students who were never retained and were allowed to progress to the next grade. 
According to García-Pérez et al. (2014), a keen look at the reasons to why students are retained in third or eighth grade, it is more than clear to say that retaining students helps them to catch up with the rest since they are truly given a chance to do so. This is evident from the past cases whereby students have been able to thrive through acquiring familiarity and stability more so to their teachers and the overall learning environments. Acquiring familiarity and stability in turns helps the students to easily receive the intensive interventions specifically in all those areas that made them struggle in the retention year (Andrew, 2014). Hence this gives a clear justification that those students who have reading problems in their current grades either in third or eighth grade should be retained.
Retaining in third or eighth students have both positive impacts to the school and the community. According to Davoudzadeh et al. (2015), first, once the student has been retained, the school can run smoothly with fewer difficulties when undertaking the learning process. This comes from the fact that the learners can easily grasp the concepts taught easily. In addition, having the aspect of students moving together without having some of them lagging behind makes learning to be as interesting as one would like it to be. The school, on the other hand, can produce highly qualified individuals who can contribute positively to the society at large (Turney & Haskins, 2014). Thus, the community, therefore, becomes productive since the individuals who are produced by the schools are fully baked ready enough to offer solutions to the challenges facing the community. 
According to Huddleston (2014), furthermore, the community enjoys a lot from fewer conflicts arising day in the day as a result of few school dropouts as a result of being retained in third or eighth grade since proper interventions are put into place to show the students the sense of being retained. Development is another aspect that the community enjoys once the less competent students have been retained from progressing to the next grade (Blachman et al., 2014). This comes from the fact that the already graduated students are given a chance to fully utilize the existing opportunities at their hand before the other students have been released to the community. Such a practice needs to be appraised since it helps to fight the aspect of unemployment in the community which in turns helps to solve crime cases from the youths. Therefore, in my opinion, I fully support students retaining from progressing to the next grade since it helps them to improve on the struggles they have been facing in the current grade and also prepare them for the next grade as well.
In a nutshell, the practice of retaining students in either the third or eighth grade is recommendable despite the fact that it is a more controversial issue altogether. The researchers and educationalists in the education sector need to concentrate more on the benefits of the same to the children who have been having difficulties in reading while in the same grade as compared to the rest. Thus, in my own opinion, I would encourage the practice since it aims at the wellbeing of the students academically.


Question 3
Creating Courses in Mathematics and Science That Could Be Used in One of These Alternative K-6 Environments
Coming up with mathematics and science courses that can be used as one of these alternative k-6 environments has been the topic of the day for the past few years. This has become one of the main challenges to the instructional leaders to come out clearly on the topic. One of the groups that have originated with the idea are the small groups of teachers who view it as appropriate to create courses in mathematics and science of which would be a long-lasting solution to the challenges being encountered in the k-6 environments. In my own opinion, coming up with mathematics and science courses as one of the alternatives in k-6 environments is recommendable as it provides a continuous learning achievement, helps children understand simple concepts, gives children a firm foundation for basic mathematics and science and have beneficial impacts to the society in the next 10 years.
In my own opinion creating courses in mathematics and science that can be used in one of these alternative k-6 environments is crucial and as an instructional leader, I would encourage the small group of teachers. According to Chen & Usher (2013), previous research conducted on the same, it has been clarified beyond doubts that learning of mathematics and science at k-6 is very critical since it has several positive long-term implications in terms of continuous academic achievement and also readiness. In addition, it is beneficial to come up with courses in mathematics and science in k-6 environments as it makes it easier for children to learn both subject’s concepts and this becomes as an important precursor for their later academic achievements (Banilower et al., 2013). A good example to justify my stand on this is that young children are always curious to know every detail about the world and often talk and ask questions in both science and mathematics even before they enter the school environment.
Again, coming up with mathematics and science courses that can be used as one of these alternative k-6 environments will help the children to understand the simple concepts. Some of the simple concepts include more or less during their stay in the preschool as they start to do the counting, subtracting, adding and also using spatial concepts which becomes a clear indication of the continued mathematics learning. According to Andersson & Gullberg (2014), the need to come up with mathematics and science courses also gets to be backed by the research done by the National Association of the Education of Young Children. They have emphasized that there is a great need to incorporate the same into the curriculum since it helps the learners solve and understand simple concepts from a tender age.
Also, the National Council Teachers of Mathematics have appraised the same putting it clear that there is a high need for having high quality and effective mathematics education in k-6 levels (Mousoulides, 2013). Hence, I would encourage the small group teachers to include the three main content areas which are space science, physical science and life science in science courses they are looking forward to formulating. On the other hand, the main mathematics areas they are to look at may include but not limited to algebra, data analysis, geometry and measurement. Having such concepts incorporated in the mathematics and science courses they are talking about will help the children not only to emphasize on the shapes and counting but also expand their knowledge beyond plants and weather among other aspects.
According to Brendefur et al. (2013), establishing mathematics and science courses that can be used as one of these alternative k-6 environments gives the preschoolers a firm foundation for basic science and mathematics skills which makes it easier for them to tune into the existing ones. Furthermore, with respect to science, the preschool children in the k-6 environment are able to comprehend the basic science concepts such as investigating and learning thus giving a tick to the small group of teachers that their idea will work for the best of the children in the k-6 environments (Leonard et al., 2014).
Coming up with mathematics and science courses that can be used as one of these alternative k-6 environments will impact the society in the next 10 years in the sense that students will have understood the world beyond familiarizing with shapes and counting hence enabling them solving the life challenges being met now and then (Slavin et al., 2014). The same children will be able to understand the society they live in and hence this will help to give answers to most of the questions they ask pertaining mathematics and science. Again, the practice will help teachers who are part of the society in the next 10 years to easily pass the complicated concepts in the next subsequent grade levels since the students will have already been imparted with a strong foundation on the same. Last but not least, the society will be able to live in harmony as the same children will be aware of their responsibility when outside the school environment and more so when interacting with their surroundings (Brumbaugh et al., 2014).
In summation, it is evident that creating a course in mathematics and science which could effectively be used in one of the alternative k-6 educational environments is very recommendable coming from the fact that children are made aware of various concepts to meet on the subsequent grade levels. For that reason, every instructional leader in the educational sector should encourage such efforts as a way to make education more helpful to the student’s not only academic wise but also when interacting with their mother nature.
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